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ARTISTIC WORKS FOR CHILDREN

The Dictionary of ?olish Contemporary Writers contains more
than 1300 names. 272 articles contain information on authors
of children’s books. This represents 20 per cent of writers.
This means that every fifth Polish writer writes occasion-
ally or regularly for children or also for children. With
some of them writing for children is their full-time work,
with others 1t predominates. For a part of authors writing

for children means the practice of just one species of 1lit-.

erary work, together with other literdary species; it happens
that for some of them the writing of a work "for children®

is a single incident, on some occasion, most frequently rer-
sonal, emotional. The profession of a children’s writer has

been consolidated end institutionalized in contemporary

" Poland. A children’s writer, however, is not a commercially-

-oriented supplier of goods to the market: a market that is
absorptive and seemingly little exacting; the State, which
is the msin publisher and distributor of books, wants them

1to perform useful pedagogical, educational, aesthetic and

1udic'fupctions. This that not mean, however, that child-

ren’s literature is & work treated as an instrumental and
1
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pragmatically determined creative work. The insirumentaliness
of this literature in cqgtepporary Poland is only or most
frequently a secondary phenomenon, while its no mean auto-

telic values determine the models of this manipulation. !

But artistic creative work for children is conatituted not

only by literature but also by the theatre, the £ilm, the
radio and the TV. The theatre for younger children means
first of all puppets, while the film must be animated. The
radio and the TV have produced their own specific types of
creative work for children: the TV theatre operates with var-~
ioﬁs kinds of puppets, as well as prima viste drawings, live
actors, «nd finally animated films and actor's films. The
radio has produced broadmsts in which the olement <f music

and song plays a considerable ruvle for Yyounger children.

Literature fo: ohildren, especially for kindergarten child-
ren, 1s a work which must be communicated by voice and ges-
ture of a live and adult reader ox nerrator, or which must
be communicated by word-picture or picture-word trarsmissisn, -
dependirg «n which of these media pradominate. A picto;iglkmm;ml
book constitutes no% only a vehicle for a literﬁ;y text, but
it 18 also a basic literary species of this litarature. Many
literary texta for chi‘idren are bui:t in 2 manaer ensuring
their spectacular existence. The comics, which in adult 1it-

erature constitute for' numerous writers and readers a margin

. of intellectual &nd aesthetié ambitions, may be in children's

literature a particularly universal form of the existence of
v 2 h
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' _a literary work.

"~ As far as animated film is concerned, the verbul texts or

the sounds can constitute merely a commentary, hich does
not change, however, the fact that this :. ):: alsc belongs
to narrative art, implementing, thereiors, :he specificity

of literature.

_The history of children’s literature may show numerous ex-
_émples where the author was at the same time the draughts-.
:iman. The .word and the drawing formed s coherent narration.
- Tge;word again, before it was written, was first spoken,

- either loudly or internally. Its manually fixed form revalor-

ized 1ts phonic form. A written sentence reproduced the per-
mevering course of speech - its pause, suspension of the
voice. More, even a graphic record tried to reproduce the

mimics and the gestures of the narrator. A verse or story

for children referred not only to pictures and animising

t}acks, but also to structures of children’s games, to mag-
ic¢al formulae used by children, to the way of their thinking
and associating, finally to the language of childrsn - to

the literariness but also to the perversify characteristic

.6f this language, to the realism and the magié. to the im-

perfection resulting from the unmastering of grammatical
fules, but at the same time to the unconscious discoveriness

Tesulting f:gm the unmastering of linguistic conven%ions:

" %o the children’s play with the word, a product still un-
41'understood, hat iz funny, misterious,'prefty in itself or

3
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“*‘interest;ng.

A literary text for the youngest is not a canonic:text and
it is not a text determined by its editorial shape. It is an
Qpen text - open to co-partnership of the recipient who con-
cretizes it to the full, and 5pen to its possible traﬁsla-
tions into a different., -extra-verbal, creative msaterial.

A child narrates a literary work as it remembers it... but
it feels always that it is not ordirary speaking, serving
the establishment of contact with the enviroument, but that
1% 1g & speaking that is different - solems and sutothelic.
A ohild realizes the aesthetics of & "poetical® text. At the
sums time, a child does not experience "genological®™ inhibi-
tions - it easily translates a spoken word into a sung word,
into a shouted word; 1t translates a literary object and
happening into a drawing, into a stick-in picture, or intro-

duces it ihto ité'motor games.

{4

Children’s writers take into account this active and uncon-
ventional perception of a text by a child, and they take in-

to consideration this syncretiam and multi-material charac-

U

ter of the text. Hence & children’s writer is usually not
only a sensu atricto writer but also & dreughtsman, singer,

choregrapher, animator and a man who pleys with the child.

A literary text itself may constitute a score for the arrang’-
ment of different mﬂterials.‘it may also exist and be aesthet-
ically and ludically fulfilled in its executioﬁ (anonciatién).
In its happening'and not in the final fact, in expresaisn '

1
s
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i(enoncé), in a finished work, printed and kept in “he museunm

of memofy.

Thus feasoﬁing - we want to extend the formula of children’s
literaturé to an aréa of artistic facts greater than only

those which are printed in a book, and even thése which be-
long to verbal literFture passed in this way by one genera-

tion t¢ another. The name of children’s literature is given

- both to sensu stricto literature and to children's film of

theatre.

Thus conceived literature or art for children, in the manner
of its emergence but first of all in the manner of its per-
ception, seems to reproduce its oldest form when it was si-
multaneouslyla word, a gesture and a picture, when it was a
rite, a game and a magic, when it was a form of expreésion
for different emotional states. Because this is how a word
18 treated by a child or how a child is inclined to or ca-
pable of behaving when it is provokea thus either intermelly

or from the outside.

Children’s literéture used to be an art of narration connect-

ed with certain distinct circumstances: at the fireside, be-
neath a tree, at table, at bedtime, in the cours¢ of a game.
It used to be a verbal text coupled with gesture. It could
‘constitute the score of & motor game, or & text for a mime-
tic ganie, a plece to pe sung, or a mnemotechnic formulaf

Last but not least, it used to be & bible of the paupers:

5
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a plicture of a book of pictures. Modern, highly technical
communication media have even expanded and popularized the

multiplicacity of a children’s text. Contemporary ludic cul-

ture addressed tb the mass recipient makes a wide use of
these pérfected but also to some extent traditional media.
But if a literari work for children is to shine in its ar-
tistic fulness, if it is to be a work addressed both to the
eye and the ear, to the imagination and the intellect, to a
child’s motor activeness, and 1f it is to be in turn an in-

spiration and material for expressions of various iypes - it

- must always contain thess possibilities in a code, it must

find for them an adequate editorial form, and it must finally

encounter its recipient in a favourable situation.

A writer, a draughtsman and & publisher constitute, 1f not
gimul taneous, then an organically and harmoniausly creative
team. A contemporary children’s book and children’s paper 1is
an integrated rroduct ol these three creators. Of course, a
literary text for children may exist outside & children’s
book, and in theory even outside a child recipient, but, in:
the first case, only a part of th; fexts may exist in such a
way. We call. them child texts and not texts for children.
This means that they are executed in accordance with certain
rutes of child pecetics, but they belong to general literature.
The same toxts, howaver, reprinted in children’s books, cir-
sulating on the orbit of child communication, begin to be
subject of different rules, thelr graphic appearance may be

captional (different varieties of carmina tiguratp). they be-
6 : S
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. giﬁfto be coupled’'with a picture or an iconic sign. But only
;;fheir.tull perception by a child concretizes their form.

:;ihe three above men have also such helpers as adults who

ijiay various social and cultural roles. They are sometimes -

jfp;ren%s or family memBers. more-trequently. and at present

f'yery frequently. kindergarten teachers. It is they wino read

. or narrate stories, who animize them, who operate tape re-.
corders and video tape resorders, who switch op TV-sets and

. wireless sets. It is they who build situation: .f reception:

“ithey watch and instruct children’s behaviour during the re-
_qeption of a broadcast or a show. It is they who tell chil-
dren which literary text is to be learnt by heart, which is
to be sung, to be clapped out, to be danced, to.be played,
to bp drawn, to be stuck;in. etc ... Thanks to their inven-~
fiveness. ability, industriousness and pedagogical and aes-
‘thetic skill - a literary text lives up to its live formula.
And in this multi-semiotic sense it remains later in the mem-
ofy of a child. Its kindergarten concretization whose direc-
tions or vectorsa Af active and creative reception are sug-
gested to a child becomes in turn an inspirastion of play - an
auto-sommunication of the child. And precisely hecause verbal

" children’s literature is a iiterature of tae time before a
‘child can read, the role and plays of its live or mechanical
fransmitter bec>mes so significant and essential. A verbal

] fext as only a printed ;ext practically does not exist tori

s child. ‘
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A children’s papé}, in our situation, for example, "Mis$" - &
paper for the youngest - is both & book with pictuies appear-
ing regularly every fortnight, that is tacklin: end contin-
uing certain fabular narrative stories, =ard .o t*lustrated
magazine - n children’s silva rerunm. A ~nll.rza*s paper per-
forws of course numerous functions. Be:ides ccgnltive, educa-
tional or aesthetic functions, it performs alsv & highly spe;
cific meta-informative functions. 'And only in & children’'s
paper various literary and journalictic species iive in har-
mony and in a natural manner, &s they do not do in a paper
for adults. A literary text printed in a children's paper is
more frequently conceived as instrumental, subordinated to
various external occasions - regular social, cultural and
natural calendars, as well as to various internal pecagogical
and educationsl occasions, because a children's paper consti-

tutes both a book of instruction and a school textbook.

Similarly, several tranomitters ore to be found at thé begin-
ning, at ﬁhu source of an animated film and & radio hroad-~

cast: as regards the film, they are the director, the script
writer :nd team of draughtsmen, aé regards a broadcast - they

are also tne director, thé_§uthor of the text and the actors.

Tremendous changes have taken place in a comparatively short
zime in Poland in the model of the circulation of chiidren's
literature. Before the last war there were two channels and
at the same time two trends: spcken literature and prinééd?
literature served children depending on their social and

8
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}heconomio position. Country children and children of urban
" proletariat practically never saw & children’s book. Their
1literature, common for all children, was representeg by chil-

" dren's folklore, that is products of the caildren themselves,

most frequently of country children and of child members of

the play of the town courtyard.

- 1% was only under conditions of the socialist gtate that the

situation of the child recipients was democratized independ-
ently of their social environment. The ‘establishment of equal
rights permitted the use of comparatively inexpensive books,

Tadio, TV, an ever wider network of children’s cinemas and

theatres and 1. it but not)leaSt of social guardianship in-

stitutions, such as kindergartens, summer and winter holiday

camps, pleying grounds, etc.

Contenp. iy communication of a text for children is not only
on ths “avel of a child but it is also sometimes on the level
of nr adult. A children’s literary text and a text of behav-
iours sp.cific for childhood and childiskness becomes & part
of muss culture, of the feshion, it becomes a domaine of in-
stitutions and service enterprises which offer parents, guard-
ians and adults in general not only material objects but alsc

myths.

The art for children is gerved by individual artists or ar-
tists organized in unions or groups - writers, painters,

sculptors, draughtsmen, graphic designers, film producers and

actors, directors, musicians, but also by journalists, review-

9
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Ty model of amesthetic and politechnical manipulations. Comicses

P W

ers in various discipltnes.scientists and scholars, publishers.

Books ére circulated with the help-of librarians, libraries
and children's reading rooms; primary education in the teach-
ing of resding and writing is in the hands of educators in
kindergartens, ha&ses of culture, organizers of children's
parties and festivals A children's book is an object of the
care of authors and publishers, being frequently not only a
transmitter of certain communications, but becoming an object
of art interesting for collectors. Being a book it performs

new functions - i1t becomes an element of ‘a complex toy. a

or comics-resembling texts are often a common reading for
adults and children. The situation ig similar with some film

cartoons or some puppet theatre shows.

Every two years, starting six years ago, a Biennale o” Art
for Children is held in Poznah. It is an interdisciplihary
event which is evaluated gcientifically. It is held under the
patronate of the Uinistry of Culture and Arts and the Ministry
of Education and Upbringing. Its untiring and inspired organ-
jzers are the authorities and cultural and scientific insti-
tutions of the City of Poznah. The Second Biennale’s motto in
1975 was art for children of pre-school age. The Biennale is
a review of films, theatres, radic broadcasts and ™ showﬁ for
cnildren. Exhibitions of plastic art by adults for children,
of children’'s paintings, of stage design and folk art for
caildren, of children's toys and books are helé@ during every .
10
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_iénnale."Each.Biennale is also accompanied by scientific
eséions'and film and theatrical seminars. Organizers of Bien- .

nale preter ‘ambi tious dedicated art which is at the same time

i _ovel in 1ts form. This &im is served by various competitims

a comroaera-«competition ‘Tor'a gong and an instrumental piece,

;, a play'rights' for a play written in cooperation between a
3H writer and a theatre, a toy competition, a game equipment
? competition. a ccmpetition for a bock edition. PriZes are
t awaxded to publishers, authors, desiguers. reviewers and
. young scientists: tackling the problematique of research on

' creative work for children.

» The art for children, speciallﬁ literature, has been for

1 many years an object of interest of persons connected with

litezary criticism, Pedagogics, book reading, psychology and

’ the theatre - treated as scientific disciplines. Chnildren’s

; literature has been also for many Years an object of researd

‘conducted in university centres. Historical and critical Ht-

~erary research was initiated many years ago by the Higher

Pedagogical School in Warsaw and the Higher Pedagogical
School in Opole. The most active and productive in this ra=_..
spect are at present: the Polish Phiiology Institutes of the
University of Warsaw and tpe University of Wroctaw, as well

“as Library Science and Pedagogical Institutes of the Univer-
.sity of Warsaw, the Univeraity of Gdahsk and the Higher Pe-
dagogical School in Cracow. Notwithstanding the different

_attitudes and research methods and different proposals con-

M
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cerning the conception and qualification of the obJects of

literary regearch - university researchers meet-in inter-

‘—university teams, here also in interdisciplinary teams.
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